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Curriculum area: Reading Comprehension

Reading Comprehension at WoodEnd Infant and Pre-School

At our school, comprehension and language development are supported daily
through a combination of structured programmes and rich, interactive learning
experiences. Formally, pupils participate in Read Write Inc. (RWI)
comprehension groups, where skills are explicitly faught and practised in line
with the National Curriculum expectations. Alongside this, adult-led sessions
based on Literacy Shed materials provide opportunities to explore high-quality
texts, film clips, and narratives, encouraging deeper discussion, prediction,
inference, and explanation. In the Early Years Foundation Stage (EYFS),
Communication and Language (CAL) development is prioritised through daily
story sessions, high-quality interactions, role play, and carefully planned
activities that build children’s vocabulary and listening skills. Practitioners model
and extend language within play and routine activities, ensuring strong
foundations for comprehension. Informally, language and comprehension are
fostered throughout the school day in story times, cross-curricular reading
opportunities, and through high-quality dialogue with adults and peers.
Teachers model ambitious vocabulary, encourage questioning, and scaffold
responses to ensure that every child has frequent, meaningful opportunities to
develop their understanding and enjoyment of language.

This approach ensures that pupils make clear progress in reading and
comprehension, are confident in using and discussing language, and have
access to high-quality, structured teaching as well as rich everyday
experiences that support understanding. The combination of targeted group
sessions, engaging texts, and embedded language opportunities across the
curriculum supports all pupils to develop strong, confident comprehension skills
and a love of reading.
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Intent

Purpose & Rationale

- To ensure pupils in Year 2 develop the comprehension skills required by the
Reading confent domains in the 2014 National Curriculum. These include:
vocabulary; identifying and explaining key aspects of fiction/non-fiction;
sequencing; inference; prediction. The VIPERS mnemonic helps teachers and
pupils recall and work with these domains explicitly.

- To build reading comprehension as more than just decoding, ensuring pupils
not only read, but understand, think about, predict from, summarise/sequence
events, and discuss language.

- To support reading for pleasure by using engaging texts (including film, picture
books, non-fiction, poetry) so pupils are motivated and feel confident in
discussing texts. Literacy Shed Plus provides a range of resources to scaffold
this.

Expected Outcomes

- Pupils will improve in their ability to answer comprehension questions across all
VIPERS domains: Vocabulary, Inference, Prediction, Explanation, Retrieval,
Sequence.

- Pupils will become more fluent in explaining what they read: to pick out
evidence, to make inferences, to sequence events.

- Teachers will have clearer progression of comprehension skills, being able to
identify where pupils are secure or need support.

- Overall improvement in reading comprehension attainment and increased
confidence in pupils’ comprehension.

Implementation
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Below are key components of how VIPERS might be implemented, using best
practice and Literacy Shed Plus resources.

Component

What it looks like in Y2

Curriculum mapping & progression

Use a progression document that
specifies what VIPERS skills look like in
Year 2 (versus Year 1), so that
teachers know the expected
standard (e.g. making simple
inferences, sequencing events,
discussing vocabulary).

Text selection

Use a range of texts: fiction,
non-fiction, picture books, poem:s,
and film/videoclips from Literacy
Shed Plus’s Reading VIPERS resource,
SO pupils are exposed to varied
genres and styles.

Guided reading sessions (Read Write
Inc Comprehension Group)

Regular comprehension sessions in
which teacher models and supports
children in using the VIPERS domains.

Question stems & scaffolding

Use question-stem resources from
Literacy Shed Plus and
school-prepared ones to ensure
consistency; scaffolding for less
confident readers. Use VIPER
discussion guides to support
comprehension skills when exploring
text in class.
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Differentiation & support

(NB: groups are differentiated via the
intervention small group targeted
work model from Read Write Inc.
Chn in this group will have
completed appropriate sound and
fluency assessment.)

For pupils who are less secure: more
guided support; smaller groups; use
of visuals; shorter tasks. For those
more secure: more challenging
inference/prediction/explanation
tasks.

NB: Revisit any Read Write Inc speed
sound lesson.

Assessment & feedback

Regular formative assessment of
comprehension: track which VIPERS
domains pupils are strong/weak in.

Teacher development - linked to
RWI development days and
dedicated whole day training
sessions for new staff.

Professional development sessions so
teachers are confident in each
VIPERS domain, how to ask good
questions, and how to scaffold
effectively.

Home/school link

Provide parents/carers with question
stems to use when reading at home,
reinforcing skills.




Intent | Implementation | Impact

Curriculum area: Reading Comprehension

Impact

- Improved comprehension skills across VIPERS domains.

- Pupils able to use evidence from texts, not just surface recall.

- Increased confidence and engagement in reading discussions.
- Narrowing of gaps between pupils of different starting points.

- Stronger alignment with national expectations by end of KST.

- Consistent implementation across Y2 class.

Risks / Challenges & Adaptive teaching

- Teachers may over-focus on retfrieval/vocabulary. Adapt: planning templates
ensure all VIPERS domains are covered.

- Pupils may struggle with inference/explain. Adapt: model thinking aloud,
scaffold with visuals and sentence starters.

- Texts may be mismatched in level. Adapt: careful selection, pre-teaching
vocabulary.

- Inconsistent implementation. Adapt: groups are targeted, will be delivered as
comprehension working group
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Assessment Tracker:

This formative assessment grid is designed for teachers to track pupil progress in reading
comprehension using the VIPERS framework (Vocabulary, Inference, Prediction, Explanation,
Retrieval, Sequence). Teachers can use this during guided/whole class reading sessions to
identify strengths and areas for development.

Term:
Date:

Text focus:

PU.pll Name | Vocabulary | Inference | Prediction | Explanation | Retrieval | Sequence | Teacher Comments /| Next Steps
%) )] P ® R O]
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-V = Secure
- ~ = Developing

- X = Not yet evident

Teachers may also add brief notes (e.g. 'needs support with inference' or '‘excellent
sequencing of events').

Progression

Vocabulary (V)

Year 1
« Discuss word meanings, linking new meanings to those already known.
« Begin fo use context to work out the meaning of unfamiliar words.
« Identify simple adjectives and descriptive language in texts.
Year 2
« Discuss and clarify the meanings of words, linking new meanings to known vocabulary.

« Explore how vocabulary choice affects meaning and mood.
« Identify more precise or ambitious vocabulary in texts and discuss alternatives.

Inference (1)

Year 1

« Make simple inferences about how a character is feeling using pictures and words.
e Answer questions such as “Why do you think...2" with some support.
« Begin fo link actions/events to causes with teacher guidance.

Year 2
« Make inferences about characters’ feelings, thoughts, and motives from their actions.

o Justify answers with evidence from the text.
o Begin to make links between different parts of a text to support inferences.



Intent | Implementation | Impact

Curriculum area: Reading Comprehension

Prediction (P)

Year 1

o Predict what might happen next in a story based on what has been read so far.
« Use pictures and context clues to support predictions.

Year 2
« Predict what might happen from both details stated and those implied.

o Justify predictions with simple reasons connected to the text.
« Use knowledge of story structures to anticipate events.

Explanation (E)

Year 1
o Talk about their favourite words and phrases.
o Begin to express simple preferences (e.g. "l like this story because...”).
o Give simple reasons for events or actions in stories.
Year 2
o Explain and discuss understanding of books, poems, and other material.

« Give reasons for events and actions, using evidence from the text.
« Discuss how language contributes to meaning and effect.

Retrieval (R)

Year 1
« Identify and explain the main characters in stories.
e Recall basic facts and events (who, what, where).
« Sequence events with teacher support.

Year 2



Intent | Implementation | Impact

Curriculum area: Reading Comprehension

e Retrieve and record information from non-fiction and fiction texts.
e Answer simple questions about what has been read independently.
« Identify key details from the text to support answers.

Sequence/Summerise (S)

Year 1

o Order events in a story with picture or verbal support.

o Retell familiar stories in correct sequence.

e Begin to summarise simple information from a fext.
Year 2

o Sequence key events in stories and recount them clearly.

e Summarise the main ideas from more than one paragraph.
« Identify the beginning, middle, and end of texts, noting how they are linked.

End of KS1 Expectation

By the end of Year 2, pupils should be able to:

e Read accurately and fluently enough to support comprehension.

« Demonstrate secure understanding across the VIPERS domains.

o Retrieve, infer, predict, explain, and sequence events with increasing independence.
« Talk confidently about their reading, justifying ideas with evidence.



